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Abstract 
Nigeria continues to grapple with persistent youth unemployment, skills mismatch, and 
declining productivity despite expansions in formal education. In contrast, the Igbo 
apprenticeship system (IAS), locally known as Igba-Boyi or Imu-Ahia, has for decades served 
as an indigenous model of skills training, entrepreneurship, and wealth creation. This study 
explores how IAS can contribute to revolutionizing education and the economy in Nigeria 
when viewed through a productivity lens. Using a qualitative case study design, data were 
generated through semi-structured interviews, focus group discussions, and observations 
involving apprentices (umu boyi), masters (ndi oga), and beneficiaries across selected trade 
hubs in Southeastern Nigeria (umu boi ndi edugoro edu). Thematic analysis revealed four key 
findings: (1) IAS functions as a practical, productivity-oriented educational system, (2) the 
settlement process empowers apprentices to become entrepreneurs, (3) values of discipline, 
loyalty, and trust form the basis of social productivity, and (4) structural challenges such as 
lack of formal recognition, exploitation risks, and limited modernization hinder its full 
potential. The study concludes that IAS simultaneously enhances educational, economic, and 
social productivity, making it a viable model for addressing Nigeria’s unemployment and 
development challenges. It recommends formal recognition of IAS within Technical and 
Vocational Education and Training (TVET), provision of financial support for settlements, 
hybridization with formal curricula, and adoption of modern technologies. By modernizing 
and institutionalizing this indigenous system, Nigeria can transform apprenticeship into a 
strategic driver of inclusive growth and sustainable economic productivity. 

Keywords: Igbo apprenticeship, productivity, indigenous education, 

entrepreneurship, Nigeria, economic development 

Introduction 
Nigeria is currently at a crossroads in her educational and economic development. Despite 
decades of investment in formal education and continuous expansion of formal education in 
Nigeria, the nation continues to struggle with high levels of youth unemployment, 
underemployment, and a persistent mismatch between the skills produced by schools and the 
demands of the labor market (Ogunyinka, Okeke, & Adedoyin, 2015). This paradox raises 
critical questions about the productivity of Nigeria’s educational system and its role in 
economic growth. Formal schooling, while essential, has often emphasized certification over 
skill acquisition, leaving many graduates ill-prepared for entrepreneurship or productive 
engagement in the economy (Becker, 1993). As a result, there is growing recognition of the 
need to look beyond imported educational models and re-examine indigenous systems that 
have historically sustained communities. 
One such indigenous model is the Igbo apprenticeship system (IAS), locally known 
as Igba-Boyi or Imu-Ahia/Imu oru. The IAS is widely regarded as one of the most 
successful informal training and entrepreneurial incubation frameworks in Africa 
(Ezeani & Ogbuabor, 2019). Rooted in the cultural ethos of the Igbo people of 
Southeastern Nigeria, it operates through a structured process where young 
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apprentices live with and serve their masters (oga), acquiring practical business skills, 
discipline, and social values. At the end of their apprenticeship, they are “settled” with 
start-up capital or business support, enabling them to become independent 
entrepreneurs (Umeh & Nwankwo, 2023). The IAS system is a system of 
entrepreneurial replication; a process where a successful business owner (Oga) takes 
in a young apprentice (Nwa Boyi) for a predetermined period of time, typically 5-8 
years (Kodili & Chibuike,2020)This system has played a significant role in the growth 
of trade hubs such as Onitsha, Aba, and Nnewi, which are globally recognized for 
their entrepreneurial vibrancy. 
The productivity dimension of IAS is particularly noteworthy. The apprentice learns 
every aspect of the business through immersive, hands-on participation. Okonkwo 
(2021) highlights this as a holistic pedagogy combining technical skills, financial 
literacy, customer relations, and supply chain management. Unlike formal schooling, 
which often separates theory from practice, the apprenticeship system links education 
directly with enterprise creation, wealth distribution, and community development. Its 
emphasis on loyalty, trust, and social capital ensures not only individual advancement 
but also communal prosperity (Chukwuemeka, 2022; Coleman, 1988). However, the 
system also faces challenges, including exploitation risks, lack of formal recognition, 
and limited adaptation to the demands of globalization (Olawale & Okeke, 2021; 
Okuley, Okechukwu, & Adeyemi, 2025). 
This paper argues that the Igbo apprenticeship system provides a unique productivity 
lens for rethinking education and economic growth in Nigeria. Drawing on qualitative 
data from apprentices, masters, and community stakeholders, it examines how IAS 
can serve as a model for revolutionizing both education and the economy. 
Specifically, the paper seeks to answer the question: How can the Igbo apprenticeship 
system revolutionize education and economy in Nigeria when viewed through a 
productivity lens? 
By situating IAS within the frameworks of human capital (Becker, 1993), social 
capital (Coleman, 1988), and institutional theories (North, 1990), this study highlights 
the relevance of indigenous knowledge systems in addressing contemporary 
development challenges. The introduction of IAS into national education and 
economic policy has the potential not only to reduce unemployment but also to create 
sustainable pathways for inclusive growth and productivity in Nigeria. 
Literature Review 

 The Nigerian Education and Productivity Paradox 
Nigeria’s education system has undergone significant expansion since independence, 
yet it continues to face deep-rooted challenges. Scholars have highlighted the problem 
of skills mismatch, where graduates possess theoretical knowledge but lack the 
practical competencies required in the labor market (Ogunyinka, Okeke, & Adedoyin, 
2015). The productivity of the system is further undermined by high unemployment 
rates and weak linkages between education and enterprise creation (Becker, 1993). 
This has fueled calls for alternative approaches that align education with job creation 
and economic development. 

 Origins and Structure of the Igbo Apprenticeship System (IAS) 
The Igbo apprenticeship system, known locally as Igba-Boyi or Imu-Ahia/Imu-oru, is 
a long-standing indigenous model of skills training and entrepreneurship (Okafor, 
2018). Historically, it emerged as a survival strategy in post-war Igbo society, where 
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communities prioritized self-reliance and wealth redistribution having been known for 
their communal lifestyle. The system is structured in three stages: 

 Imu-Ahia/imu-oru (Learning the trade) – Apprentices are introduced to the 
business environment and trained in practical skills. 

 Igba-Boyi (Service and apprenticeship) – Apprentices live with their masters (oga) 
for a fixed duration, gaining intensive entrepreneurial and moral training. 

 Idu ahia/oru (Settlement) – At completion, the apprentice is supported with start-up 
capital or business resources to establish independent trade (Umeh & Nwankwo, 
2023). 

This cycle ensures continuity of knowledge transfer, expansion of business networks, 
and creation of wealth within the Igbo community (Ezeani & Ogbuabor, 2019). 

 IAS as Informal Education and Entrepreneurial Incubator 
Several studies have underscored IAS as one of Africa’s most successful informal 
education models (Okafor, 2018; Ariaria, 2024). Unlike conventional schooling, it 
emphasizes hands-on learning, entrepreneurship, and productivity. The system 
develops financial discipline, managerial skills, and risk-taking capacity among young 
people. According to Chukwuemeka (2022), IAS is not merely an economic 
arrangement but a moral institution, cultivating values of trust, loyalty, and 
responsibility. This aligns with Coleman’s (1988) notion of social capital, where 
networks and shared norms enhance collective productivity. 

 Contribution to Economic Development 
IAS has been described as a powerful engine of wealth creation and job generation in 
Nigeria (Umeh & Nwankwo, 2023). Major commercial hubs such as Aba, Onitsha, 
and Nnewi owe much of their vibrancy to this indigenous model (Ezeani & Ogbuabor, 
2019). The system functions as a large-scale entrepreneurial incubator, producing 
thousands of small- and medium-scale businesses that sustain families and 
communities. From a theoretical standpoint, this resonates with Schumpeter’s (1934) 
view of entrepreneurship as the driver of innovation and economic growth. 

 Challenges and Limitations of IAS 
Despite its successes, IAS faces mounting challenges. Globalization and 
modernization have exposed apprentices to new economic realities that demand 
digital literacy, financial inclusion, and international competitiveness (Olawale & 
Okeke, 2021). Furthermore, cases of exploitation, lack of legal protection, and 
inconsistent settlement practices raise concerns about sustainability (Okuley, 
Okechukwu, & Adeyemi, 2025). The absence of formal recognition in Nigeria’s 
Technical and Vocational Education and Training (TVET) framework also limits its 
integration into national development strategies (Okafor, 2018). 

 Call Towards Hybridization and Policy Integration 
Scholars have increasingly advocated for the hybridization of IAS with formal 
education. Ariaria (2024) argues that the system could benefit from structured 
partnerships with government institutions, especially in areas such as access to credit, 
legal frameworks, and digital innovation. Integrating IAS into Nigeria’s broader 
education policy would not only enhance productivity but also provide a culturally 
relevant model for addressing unemployment and poverty. 

Summary of the Literature 

The reviewed studies show that the Igbo apprenticeship system represents a unique 

indigenous response to Nigeria’s economic and educational challenges. It embodies 

human capital development (Becker, 1993), thrives on social capital (Coleman, 1988), 



Journal of National Association of Women in Colleges of Education (JOWICE) Vol. 30  No.1, June, 2026 ISSN:1118-5384 

 

678 
 

and is shaped by institutional dynamics (North, 1990). However, without 

modernization and formal recognition, its potential to revolutionize education and the 

economy will remain underutilized. 
Theoretical Framework 
This study interrogates the transformative potential of the Igbo Apprenticeship System (IAS) 
as a viable model for restructuring Nigerian education and stimulating economic productivity. 
To achieve conceptual clarity and analytical depth, the study adopts an integrated theoretical 
framework anchored primarily in Human Capital Theory and extended through Social Capital 
Theory, Institutional Economics, and Experiential Learning Theory. This multi-layered 
framework allows for a productivity-centered interpretation of the IAS while situating it 
within indigenous African economic epistemologies. 

Human Capital Theory and the Productivity Imperative 
Human Capital Theory, advanced by Gary Becker and Theodore Schultz, posits that 
investment in education, skills acquisition, and training enhances individual productivity, 
which in turn contributes to macroeconomic growth. Within this framework, education is 
conceptualized not merely as a social good but as an economic investment yielding 
measurable returns. 

Applying this lens to the Igbo Apprenticeship System repositions it as a structured, non-
formal human capital development institution. Unlike conventional schooling models that 
often emphasize certification over productive competence, the IAS is outcome-driven. 
Apprentices acquire market-relevant skills, entrepreneurial competence, tacit business 
knowledge, and trade-specific expertise through prolonged immersion. Productivity under 
this system is measurable in terms of: 

Business formation rates 

Employment generation 

Capital accumulation 

Intergenerational wealth circulation 

Market expansion 
From a productivity standpoint, the IAS functions as a decentralized enterprise incubation 
mechanism. The “settlement” phase where the master establishes the apprentice in 
independent trade represents a capital transfer mechanism that converts human capital into 
productive enterprise. Thus, the IAS embodies a cyclical productivity model: skill acquisition 
→ enterprise formation → capital reproduction → apprenticeship replication. 

However, classical Human Capital Theory insufficiently explains the socio-cultural 
mechanisms that sustain compliance, trust, and long-term cooperation within IAS. This 
limitation necessitates complementary frameworks. 

Social Capital Theory and Networked Productivity 
Social Capital Theory, as articulated by Pierre Bourdieu, emphasizes the value embedded in 
social networks, trust relations, and reciprocal obligations. In the context of the IAS, 
productivity is not driven solely by skill acquisition but by embedded relational capital. 

The system thrives on: 
Kinship-based trust 
Communal enforcement mechanisms 
Reputation economies 
Moral accountability structures 
Unlike formal contractual systems that rely heavily on legal enforcement, IAS transactions 
are sustained through social legitimacy. Apprenticeship agreements, often unwritten, endure 
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because default carries reputational and communal consequences. This dramatically reduces 
transaction costs and enhances cooperative stability. 
Productivity under this framework is therefore relational. Business expansion occurs through 
trade networks that link former apprentices across markets in Lagos, Onitsha, Aba, and 
beyond. Collective mobility rather than isolated entrepreneurship characterizes the system. 
Social capital thus acts as a productivity multiplier. 
Institutional Economics and Informal Governance 
Institutional Economics, particularly the work of Douglass North, provides a structural 
explanation for how informal institutions regulate economic activity. North argues that 
institutions formal and informal shape economic performance by structuring incentives and 
reducing uncertainty. 
 
The IAS functions as an indigenous economic institution operating parallel to formal state 
structures. It establishes: 
Rules of apprenticeship tenure 
Norms governing settlement 
Behavioral expectations 
Sanctions for breach 
In contexts where state institutions may be weak or bureaucratically burdensome, the IAS 
provides efficient governance. It substitutes formal financial systems through capital 
circulation and substitutes formal vocational education through structured skill transmission. 
From an institutional productivity lens, the IAS reduces entry barriers into commerce, lowers 
enforcement costs, and accelerates enterprise diffusion. It demonstrates that informal 
institutional architectures can generate sustained economic dynamism. 
 
Experiential Learning Theory and Educational Reform 
While the previous frameworks address productivity and institutional structure, Experiential 
Learning Theory advanced by David Kolb illuminates the pedagogical logic of the IAS. 
Kolb’s model emphasizes learning through concrete experience, reflective observation, 
abstract conceptualization, and active experimentation. The IAS embodies this cycle 
organically. Apprentices: 
Observe masters in commercial practice 
Engage directly in transactional processes 
Internalize tacit trade knowledge 
Experiment within supervised autonomy 
Learning is contextual, practice-based, and iterative. Unlike abstract classroom instruction, 
knowledge is embedded in lived economic activity. Competence emerges from repetition, risk 
exposure, and gradual responsibility transfer. 
This pedagogical structure challenges the prevailing certificate-oriented model of Nigerian 
education and supports arguments for integrating apprenticeship-based models into national 
educational reform. 
 
Toward an Indigenous Productivity Capital Model 
Synthesizing these frameworks, this study advances an integrated analytical model 
conceptualized here as an Indigenous Productivity Capital Model (IPCM). Within this model: 
Human capital explains skill formation and entrepreneurial competence. 
Social capital explains trust-based economic scaling. 
Institutional capital explains governance efficiency and reduced transaction costs. 
Experiential capital explains pedagogical effectiveness. 
The Igbo Apprenticeship System thus emerges not as an informal anomaly but as a coherent 
productivity ecosystem. It represents a culturally embedded developmental paradigm capable 
of addressing Nigeria’s dual crises of graduate unemployment and low industrial productivity. 
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Theoretical Implications 
This integrated framework produces three major theoretical contributions: 
It extends Human Capital Theory beyond formal schooling by demonstrating that indigenous 
apprenticeship systems can generate measurable economic productivity. 
It re-centers African indigenous institutions within development discourse rather than treating 
them as peripheral informal practices. 
It bridges education theory and economic productivity analysis within a culturally grounded 
model. 
By conceptualizing the IAS through this multi-theoretical lens, the study reframes it as a 
viable blueprint for educational restructuring and economic transformation in Nigeria. 
 
Methodology (Qualitative Case Study) 
Research Design 
This study adopts a qualitative case study design to explore how the Igbo 
apprenticeship system (IAS) contributes to education and economic productivity in 
Nigeria. A qualitative approach is appropriate because it enables an in-depth 
examination of the processes, meanings, and lived experiences of apprentices and 
masters within the system. The case study design allows for contextual analysis of the 
dynamics of IAS as practiced in selected Igbo communities and markets. 
 
Research Setting and Participants 
The study was conducted in selected trade hubs in Southeastern Nigeria and other 
markets dominated by Igbo people like Zuba spare parts market where the IAS thrives, 
markets and workshops in Nnewi (Anambra State), Aba (Abia State), and Enugu 
(Enugu State) etc. These locations were purposively selected because of their long 
history of apprenticeship-driven entrepreneurship and high concentration of small and 
medium-scale enterprises. 

Participants included: 
 Apprentices (in-training youth across different trades such as automobile spare parts 

trading, auto-mechanics, tailoring, and electronics etc) popularly refered  to as ‘Umu 
boyi’. 

 Masters (Ndi oga) who have trained apprentices for at least five years. 
 Beneficiaries who have “graduated” from apprenticeship and established their own 

businesses becoming masters (umu boyi eduru edu/Oga) 
In total, about 15–20 participants were targeted, ensuring diversity in age, gender, 
and trade specialization. Purposive and snowball sampling techniques were used to 
identify participants with relevant experience and knowledge of the apprenticeship 
system. 
 
Data Collection 
Data were collected through three qualitative methods: 

 Semi-structured interviews with apprentices, masters, and beneficiaries to capture 
their experiences, perceptions of productivity, and challenges within the system. 

 Focus group discussions with apprentices to explore shared views on learning 
processes, skill acquisition, and future aspirations. 

 Non-participant observation in workshops and markets to document the practical 
learning environment, master–apprentice interactions, and productivity practices. 

Interviews and discussions were conducted in English and Igbo (where necessary), 
audio-recorded with consent, and supplemented with field notes. 
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Data Analysis 
The data were analyzed using thematic analysis following Braun and Clarke’s (2006) 
six-step framework: 

 Familiarization with data through transcription and repeated reading. 
 Generation of initial codes (e.g., “skill acquisition,” “wealth creation,” “settlement 

system,” “discipline”). 
 Searching for themes (e.g., Educational productivity, Economic empowerment, 

Challenges of IAS, Modernization needs). 
 Reviewing themes for coherence. 
 Defining and naming themes. 
 Producing a narrative report with illustrative quotes. 

 Manual coding was used to organize and categorize data into themes. 
 
Trustworthiness 
To ensure credibility and trustworthiness, the study employed: 

 Triangulation of data sources (interviews, focus groups, observation). 
 Member checking by sharing summaries of findings with selected participants for 

validation. 
 Thick description to capture context and enhance transferability. 

 
Ethical Considerations 
Participation was voluntary, and informed consent was obtained from all participants. 
Confidentiality was ensured by using pseudonyms and keeping all data secure. The 
study adhered to ethical guidelines for research involving human participants. 
 
Findings (Themes) 
The analysis of interviews, focus group discussions, and observations generated four 
major themes: (1) Apprenticeship as a School of Productivity, (2) Economic 
Empowerment through Settlement, (3) Social Capital and Discipline as 
Productivity Tools, and (4) Challenges Hindering Full Potential. 
Apprenticeship as a School of Productivity 
Participants consistently described the Igbo apprenticeship system (IAS) as an 
alternative educational pathway that equips youth with practical skills for self-
reliance. Apprentices emphasized that their learning was not merely technical but also 
embedded in day-to-day business operations, decision-making, and customer 
relations. 
“Here, every day is like school. I learn how to buy, how to sell, how to talk to 
customers. In university, they give you theory, but here, you see how money is made.” 
(Apprentice, Aba Market) 
This perception underscores the IAS as an informal but highly productive 
educational system, directly linked to employability and entrepreneurial success. 
Economic Empowerment through Settlement 
The settlement system—where a master provides start-up capital to a graduating 
apprentice—was identified as a critical driver of economic productivity. Many 
participants noted that settlement transforms apprentices into independent 
entrepreneurs, thereby creating a multiplier effect in job creation and wealth 
generation. 



Journal of National Association of Women in Colleges of Education (JOWICE) Vol. 30  No.1, June, 2026 ISSN:1118-5384 

 

682 
 

“After training me for six years, my oga gave me money and introduced me to 
suppliers. That is how I opened my own shop. Today, I already have two boys learning 
under me.” (Beneficiary, Nnewi) 
This highlights how IAS contributes to economic empowerment, intergenerational 
entrepreneurship, and poverty reduction. 
Social Capital and Discipline as Productivity Tools 
Beyond technical skills, participants described IAS as a system that instills values of 
hard work, loyalty, and discipline. Masters emphasized that these attributes are 
central to productivity, ensuring that apprentices not only learn skills but also develop 
the character needed to sustain businesses. 
“It is not only about teaching them how to repair cars. I also teach them patience and 
honesty. Without discipline, the boy will spoil the business.” (Master, Enugu) 
The productivity lens here extends beyond material output to include social 
productivity—the cultivation of trust, networks, and ethical business practices that 
support sustainable enterprises. 
Challenges Hindering Full Potential 
Despite its strengths, participants identified several challenges that limit the system’s 
ability to maximize productivity. These include lack of formal recognition, occasional 
exploitation of apprentices, limited access to modern technologies, and absence of 
structured certification. 
“Sometimes the oga uses the boy too much and in the end, he will not settle him well. 
That is why some people run away.” (Apprentice, Aba) 
“We need government to recognize this system and maybe give us certificates or 
support loans. It will help us modernize.” (Master, Nnewi) 
These challenges point to the need for policy interventions and modernization to 
sustain IAS as a productivity-driven model of education and economy. 
 
Summary of Findings 

 The IAS functions as a practical, productivity-focused educational system. 
 The settlement system ensures economic empowerment and business continuity. 
 Social values such as discipline, loyalty, and networking underpin sustained 

productivity. 
 Challenges like exploitation, lack of recognition, and modernization gaps hinder 

IAS’s full potential. 
 
Discussion 
This study examined the Igbo apprenticeship system (IAS) as a potential model for 
revolutionizing Nigerian education and economy through a productivity perspective. 
The findings demonstrate that the IAS functions as a practical, productivity-
oriented form of education that simultaneously promotes skill acquisition, 
entrepreneurship, and socio-economic empowerment. 
 
Linking to Educational Productivity 
The finding that apprentices perceive IAS as “a school of life” resonates with human 
capital theory (Becker, 1993), which emphasizes that investment in skills enhances 
individual and societal productivity. Unlike formal education that often suffers from 
theoretical bias and poor linkage to employment (Ogunyinka et al., 2015), IAS 
embeds learning directly in business practice. This supports earlier observations by 
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Okafor (2018) that indigenous apprenticeship provides a more functional pathway for 
employability in Nigeria’s informal economy. 
 
Economic Productivity and Entrepreneurship 
The settlement system highlights IAS’s role in fostering economic productivity 
through entrepreneurship and wealth creation. This aligns with Ezeani and 
Ogbuabor’s (2019) argument that IAS acts as an “incubator” for small and medium 
enterprises (SMEs), which are central to Nigeria’s economic growth. The multiplier 
effect—where former apprentices become masters and train new cohorts—illustrates 
what Schumpeter (1934) terms entrepreneurial reproduction, a key driver of 
innovation and economic dynamism. 
 
Social Productivity: Discipline and Networks 
The emphasis on discipline, loyalty, and social trust reflects social capital theory 
(Coleman, 1988), which identifies networks and shared values as resources that 
enhance productivity. IAS demonstrates that productivity is not limited to material 
outputs but also includes the creation of ethical norms and trust-based relationships 
essential for business sustainability. Similar findings were noted by Chukwuemeka 
(2022), who described IAS as a system that cultivates both entrepreneurial 
competence and moral responsibility. 
 
Challenges and Institutional Gaps 
However, challenges such as lack of formal recognition, risk of exploitation, and 
inadequate adaptation to modern technology mirror concerns raised in prior studies 
(Olawale & Okeke, 2021). The absence of certification reduces IAS graduates’ 
mobility within the wider economy, while weak institutional support limits scaling 
potential. These gaps underscore North’s (1990) theory of institutions, which stresses 
that informal systems, while effective locally, require supportive formal structures to 
thrive in broader contexts. 
 
Productivity Lens 
Through a productivity lens, IAS contributes at three levels: 

 Educational productivity – producing employable skills with low cost and high 
relevance. 

 Economic productivity – generating entrepreneurs, businesses, and jobs. 
 Social productivity – fostering discipline, trust, and networks that sustain 

enterprises. 
Yet, without modernization and formal support, IAS risks stagnation in a rapidly 
changing economy. 
 
Implications 
The findings suggest that revolutionizing Nigerian education and economy requires 
integrating IAS with formal vocational education, providing policy support for 
settlement funding and certification, and embedding modern technologies in the 
apprenticeship process. By doing so, IAS can serve as a bridge between traditional 
knowledge systems and modern economic productivity frameworks. 
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Conclusion 
This study has shown that the Igbo apprenticeship system (IAS) is more than a cultural 
practice; it is a robust indigenous model of education and economic empowerment with 
significant productivity implications. Through qualitative insights from masters, apprentices, 
and beneficiaries, the findings highlight that IAS: 

 Functions as an informal but highly productive educational system, equipping 
young people with practical skills and entrepreneurial orientation. 

 Promotes economic productivity through the settlement system, which enables 
apprentices to establish businesses and generate employment. 

 Strengthens social productivity by cultivating discipline, loyalty, and networks that 
sustain enterprises across generations. 

However, the system also faces critical challenges, including lack of formal 
recognition, occasional exploitation of apprentices, limited access to modern 
technology, and absence of structured certification. These limitations restrict its 
scalability and integration into national development frameworks. 
From a productivity lens, the IAS demonstrates how indigenous knowledge systems 
can be leveraged to address Nigeria’s persistent problems of youth unemployment, 
skills mismatch, and low economic output. To revolutionize both education and 
economy, Nigeria must harness the strengths of IAS while addressing its limitations 
through supportive policies and institutional frameworks. 
 
Recommendations 
Based on the findings, the following recommendations are made: 

 Policy Integration and Recognition 
o Government and educational authorities should formally recognize the Igbo 

apprenticeship system as a component of Technical and Vocational 
Education and Training (TVET). 

o Certification pathways should be developed so that apprentices’ skills are 
documented and portable across sectors. 

 Financial Support Mechanisms 
o Establish government- or private-backed funds to support the settlement 

process, ensuring apprentices receive adequate start-up capital. 
o Provide microcredit schemes and entrepreneurship grants for graduates of the 

system. 
 Curriculum Hybridization 

o Integrate apprenticeship with formal schooling by creating hybrid programs 
where apprentices can gain both practical trade skills and foundational 
literacy, numeracy, and digital competencies. 

 Modernization and Technology Adoption 
o Equip apprenticeships with access to modern tools, ICT, and digital 

marketing platforms to enhance productivity and global competitiveness. 
o Encourage training workshops on financial literacy, innovation, and 

sustainable business practices. 
 Regulation and Protection 

o Develop guidelines that protect apprentices from exploitation and ensure fair 
settlement agreements. 

o Strengthen the role of trade associations and cooperatives in monitoring and 
regulating apprenticeship practices. 

 Scaling and Replication 
o Explore how the IAS model can be adapted to other regions of Nigeria, while 

preserving its cultural uniqueness. 
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o Foster partnerships between local communities, universities, and 
policymakers to study and replicate best practices. 

Final Thought 
Revolutionizing Nigeria’s education and economy requires moving beyond imported 
models to embrace indigenous systems with proven productivity outcomes. The 
Igbo apprenticeship system, when modernized and integrated into national 
frameworks, holds immense potential to drive inclusive growth, reduce 
unemployment, and position Nigeria as a hub of entrepreneurial innovation in Africa 
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